Purpose: Flipped learning is a pedagogical approach that supports the notion of active learning by putting emphasis on accessibility to advanced technologies such as Massive Online Open Online Courses (MOOCs) to support a blended learning approach. The growing trend of encouraging connected learning among students reflects the need for teachers to participate in online course activities.
INTRODUCTION
Flipped learning is a pedagogical approach that supports the notion of active learning by putting emphasis on accessibility to advanced technologies to support a blended learning approach. A primary rationale for the flipped model is that learning at the lower levels of Bloom's Taxonomy (acquiring/remembering information and understanding the concepts) is something students can easily accomplish on their own; learning to apply these foundations is best accomplished with the guidance of an instructor (Khanova, McLaughlin, Rhoney, Roth & Harris, 2015) . Students benefit from the outside classroom events because they can allocate their time and pace their online learning to meet their individual levels of comprehension (Gaughan, 2014; Gilboy, Heinerichs & Pazzaglia, 2015; Lowell, Utah, Verleger & Beach, 2013) . In face-to-face classroom sessions, students have the opportunity to become more active and interactive through group activities rather than passively listening to lectures. Teachers in turn, are able to commit more in-class time to monitoring student performance and providing adaptive and instant feedback to an individual or group of students (Kim, Kim, Khera & Getman, 2014) .
In the higher education sector, great emphasis has been placed on the student-centered learning environments in which students are strongly engaged in higher-order tasks and taking charge of their own learning (Shea & Bidjerano, 2010) . The growing trend of encouraging connected learning among students reflects the need for teachers to participate in an online course activity, especially, those teachers who are passionate about participating in online forums and in particular joining Massive Open Online Courses (MOOCs).
MOOCs have brought about a revolution in education (Pappano, 2012) . During the last year, the MOOC has been gaining attention among academics from higher education institutions that are launching courses in various areas. There are Platforms like Coursera, edX, MiríadaX, FutureLearn and K-MOOC of Korea providing open courses to global audiences mostly with free to access or with minimal access fees. Most of these platforms offer learning content as a form of short video lectures with activities that lead to outcomes evident in formative and summative assessment (Belenger & Thornton, 2013; Kolowich, 2013) . This global educational revolution embarks upon new blended learning opportunities in universities in which the main ideas of MOOCs are exploited to enhance teaching and learning in the form of successful flipped classrooms (Presti, 2016) . Students watch videos containing the theoretical concepts from home and practice the application of these concepts with automatic correction exercises. They later attend classrooms to solve problems with teachers present; eventually the aim is for deeper learning on the topic (Tucker, 2012) . 
Data analysis
The methods used to code and categorize focus group data were adapted from approaches to qualitative content analysis discussed by Graneheim, and Lundman (2004) and focus group data analysis by Stewart and Shamdasani (2014) . For coding purposes, it was necessary to go through the transcripts line by line and paragraph by paragraph, looking for significant statements and codes according to the purpose of the evaluation. The researcher compared the various codes based on the differences and similarities and distilled these into two categories and finally, the categories were formulated into 3 main themes:
Challenges to self-regulated learning; Transcending learning concepts: Repeat, apply and debate, and Value of global content. The less formal private environment was blamed for their failure to stay focused, but it is also important to acknowledge that in traditional classrooms students do not necessarily stay engaged at all times.
Theme 2: Transcending learning concepts:

Repeat, apply and debate
In this course, each week's learning concepts were taught, discussed and applied through three different forms of learning events: online lectures, online discussion and offline activities. Students saw the benefits of this type of flipped learning and told the evaluators that they were able to move beyond the level of understanding to fully engage in the in-depth debate, and to eventually explore innovative ways to solve practice problems. Moreover, gaining preliminary knowledge and developing ideas through online learning promoted the offline debate and discussion to be more meaningful.
"I might just forget the content of lectures easily if I just memorized and took an exam, but through the flipped learning, I could deal with the same topic again and again. I thought that was a great review (process) for me" (FG1, P 6).
"I was able to hear a lot of different opinions about one topic in detail, letting me think outside of boundaries and contemplate more. I felt in a similar way while I was watching other groups' debate during the offline classes" (FG 2, P 4).
"When I was participating in the debate, I saw students were able to give logical reasons against others' opinion. That was meaningful to see" (FG 1, P 6).
Through the reverse-learning process, students were constantly reminded of the core learning issues. The idea of indirectly applying the elements of the case, through case-oriented discussion based on prior knowledge, promoted reasoning ability beyond the level of acquisition of knowledge through memorizing and lower order understanding. "It's not just watching the lecture video but was letting me think through the scenarios in the discussion. I could think how other students should cope and think about the topic while imagining the actual situation and applying it immediately; the discussion class that I joined was impressive" (FG 2, P 1). "The foreign content definitely stimulated me to expand my perspective. In fact, it was hard for us to find this ourselves, so I was glad that I was able to know about the world that we have never encountered" (FG 1, P 4).
Theme 3: Value of Global contents
"The field of emergency disaster care is not a field that can be learned only through literature reviews, but it is a subject that should be practically applied. So the lectures from actual field experts sufficiently met the original goal of this course very well" (FG 2, P 2).
On the other hand, having different speakers to each topic of lecture caused some students to perceive the course was lacking coherence as a whole. Also, some "The teaching methods of foreign professors seemed to be difficult and unnatural at first because it was not the same way as Korean professors saying 'you have to know these things' or emphasizing important contents and adding detailed explanations" (FG 1, P 5).
TThe implications of teachers' directions to students need to be carefully considered given consequences the potential to move away from the principles of student centered, adult learning techniques within the design of learning events.
LIMITaTIONs aND CONCLUsION
The researchers realize that students are capitalizing on their interest in and skill with information technology. Another challenge of this approach was that the use of MOOCs content that are initially not specifically designed for this course. Lecturers had to search for video lecture clips through numerous platforms to match them to each week' s topic. Also, given most lecture clips are provided in English, the language barrier added some difficulties for
